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Learning Objectives



Learning Objectives

By the end of this session you should:-
. Define andragogy.

. Define learning as a change in behavior or
cognitive process.

. Describe characteristics of adult learners.
. Describe principles of adult learning.

 Apply principles of adult learning to
training.



Learning Objectives (continue)

By the end of this session you should:-

* Be aware of the policies effecting change in
higher education

* Understand why an accredited teaching
qualification in necessary for a career in HE

* Appreciate the context within which HE
teaching is undertaken

* |dentify some implications for teaching in the
future



Adult Learning Principles



Learning

A relatively permanent change in human
capabilities that is not a result of growth
processes.

Noe, 2008



Adult Learning Principles

Adult learners are different.
It’s not like working with children.




Learning Is Change

* Learning is a change in behavior or
cognitive process.

* In training it is a change in knowledge,
skill or attitude.

©SHRM 2009



Characteristics of Adult Learners

Control over learning.

High motivation to learn.

Pragmatic in learning.

Learning may be a secondary role.
Resistant to change.

Adult learners are more diverse.

Draw on past experiences in learning.
Learning is often self-initiated.

Learning is aimed at an immediate goal.



Concrete
Experience

N’ (doing / having an ‘
What? experience) What?

Active Reflective

Experimentation Observation
(planning / trying out (reviewing / reflecting
what yvou have learned) SoWhat? on the experience)

k Abstract

Conceptualisatio
(concluding / learming
from the experience)

ﬁlb, David A., (1984)



Learning Styles

What Learning Style Are

You?
* Diverger
 Assimilator

* Converger
e Accommodator
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Words of Wisdom

* | hear, | forget
* | see, | remember
* | do, | understand

(Confucius)
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Models of Learning & Teaching
in Higher Education




3 Types of peeple/lecturers

* Those that make
things happen,

 Those that watch
things happen,

p’u?“
.
&

* Those that wonder
Prof. Frank Pantridge What happened !



Teaching

| do not wish to be a
teacher,

| am employed as a
lecturer

Students attend my
lectures but the onus to
learn is on them.

It is not my job to teach
them.

(Guardian 1991)



Curriculum model

< Specified

<+~ Enacted

“— Experienced



Teaching and Curriculum 1960s

+—Specified

<+~ Enacted

«———Experienced



Teaching and Curriculum 1980s

+—Specified

<+~ Enacted

«———Experienced



Teaching and Curriculum 2000

+—Specified

<+~ Enacted

«———Experienced



Teaching and Curriculum today

+—Specified

<+~ Enacted

«———Experienced

Hidden

(Postmodernism vs Professionalism in Higher Education — J. Milliken)



Conditions for learning

* Clear objectives: expressed as learning
outcomes;

 Students feel a need to achieve those
objectives;

* Motivation: a PRODUCT of good teaching;
e Students engage with the material;

e Students can work collaboratively in
dialogue with others;

e Students receive positive feedback.



Frameworks for student learning

> Bloom’s
taxonomy of
learning




Bloom’s Taxonomy

Taxonomy of Cognitive Objectives
1950s- developed by Benjamin Bloom

Means of expressing qualitatively different kinds of
thinking

Adapted for classroom use as a planning tool

Continues to be one of the most universally applied
models

Provides a way to organise thinking skills into six levels,
from the most basic to the higher order levels of thinking

1990s- Lorin Anderson (former student of Bloom)
revisited the taxonomy

As a result, a number of changes were made
(Pohl, 2000, Learning to Think, Thinking to Learn, pp. 7-8)



Bloom’s Taxonomy

Bloom’s taxonomy is an attempt to classify forms of
learning.

It identifies three “domains” of learning each of which is
organised as a series of levels or pre-requisites.

Lower levels must be covered before moving on to higher
levels — adopts a ‘building blocks’ view of learning.

The three levels are:
cognitive
affective
psycho-motor
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Evaluation -

Mark

Relative Wits.
Average
Relative Wt. of 3
objectives .

Problem solving

.block exam paper (Blue-print).
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Objectives

Levels

Understanding

Knowledge

Relative Wt. of

importance ------- -

Degree of
importance
| || ||| | || || 2
Hrs -

Medical ethics Module:

Table of specifications Of the .. s s s rra s e s nr s ranas
Subjects
Sum



Challenges for the future

The need to develop an understanding of holistic learning
(intellectual, social and emotional components);

Internationalisation of education;
Greater emphasis on self-directed learning;

Greater understanding of diversity in HE and its impact on
approaches to teaching/learning;

Focus on classroom research (action research) to gain a
greater understanding of learning strategies;

More research needed on learning styles;
Enhanced understanding of collaborative learning;

HE management must become more aware and accept
the needs of enhanced learning and teaching;

Increased use of technology






Accountability
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